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L rational aporoach *o increasing the que 1ity of

infant caregiving environments requires knowledge of the
inta2rrelationships ardng *hree mador aspecte of caregiving: tthe
adult, the irnfan* and “he envirorment in which care is provided. This
preseatiation focuses on desired *raits of caregivers and on the neeis
of infarnts. In addition ¢n warm personal qualities, caregivers saould
kave 3 delief In *he personhood of a baby, krowledge of the
institutiocnal system in which careaqivirg is ione, a sense of Ltupdyr,
sensitivity to {13ividual dffferences smonag infants, abili+y +o play
enthasiasticaily and be creat+tive with =zn infart, an understandiay o¢f
the necessity of Zira and fair limits, receptivity to early ¢alkirg
efforts and a wililingness to model lanyuage, and an ability to match
performiase with tue developmental levels of individual childrer.
Babies need satisfving z*+achments with the special people who care
for them, floor freedom, learning experiences they can assimilata,

the oppdrtunity %o learr socizl skills such as respect for the rights
of others anl helpfulress, ard adults whn are sensitive to their
" present levels of competence and who proviide appropriate

environaments,

experiences ard *ovs. A baby whose learnirqg is

precious to *he caregiver has a firm base from which to GIowa
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A rational approdch to increasing the uality of infant caregiving
ehvirenments requires that we look at the interrelationships amony three
major aspects of caregiving: the adult, the infant and the eﬁvnrunment in
which Care is provided. This presentation will focus particularly on who

s thy Caregiver anu on the neeas of infants.,

Who |s The Caregiver?

An ntant cai’cg:ver needs to be convinced of the personhood of 4
bdivy. bor some adults this is a aifficult, perhaps even ludicrous idea.. .
that a baby 15 u person, with rights and responsibilities. Intants are
Olten Conceptualized as helpless cuddly blobs in need of total direction and
control from an adult,  Thus attitude may leau to alert and sensible pro-
tectiveness, It niay alsu on occasion leau to insensitivity to the pt:rson‘——
hood o the Laby. In g day care center, for example, each of us has to
Glahe the effort to tell intants and toddlers about our daily routines ana to
help then understand our comings ana 4oings. Based on thelr research in
toduler day care centers, Tyler and Dittman (1980) comment that adults
rerely  sharcd therr comings and goings with the children., "because this
did  not happen, the:. basic udy-to-day operations of the center remgmed
unknown to the children, in contrast to the casual learning that naturally
occurreda in home care."  Dittman comments that aaditionally, "It was clear

that physical contact between toddler and caregiver was minmal" (. 43).
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Thus, the caregiver, busy with daily rules and routines, may tend to
disreyard the primary needs of infants for physical cuddling, holding and
touching.

The sensitivity of infants to adult respect is sometimes extraordinary.
Unce, in an infant care setting, as a consultant, | had been sitting compan-
lonably beside a 7 munth old. He rocked and sucked on a piece of plastic
toy. 1 louvked in vain in the vicinity of the infant for a toy that he could
shake or use in more interesting play. As | got up from the floor to go
search for a rattle in a toy box at the far end of the room, Jason burst
into tears. Immediately aware of my ungracious action, | turned and faced
the baby. "Jason, are you crying because you thought | was getting up
to leave you? | am so sorry. | was just going over to the toy box to see
it 1 can f'x‘ﬁd you a more interesting toy to play with. | promise you that
I shall be right back.” The child regarded me‘ and immediately ceased
wailing. Later, most of the day care workers (for whom this modeling was
part of their training program) confessed that they had believed | had
been o bit crazy to talk so seriousiy to a baby. Yet bab§f:s need valida-
tion ot their gooa selves and their right to human courtesies and consid-
erations. Children respond on a deep somatic and psychological level to
pousitive valuation by their special adults.

An infant caregiver needs to understand the institutional system in
which he or she is operating. VWhat kinds of supports are available? If
there are no toys for a 9 month old to shake or bang or a 12 month old to
insert nto containers, will staff supervisors be responsive to requests to
purchase developmentally appropriate and enriching materials? If -a parent

' s nsulting to o careyiver, are there personnel to béck up the dignity of

the caregiver? In a center for unwed teen parents a caregiver once
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reported in tears that one mother acted as if I am her maid or baby
sitter® nstead of the infant Careyiver, a special person who needs to be
considered as a team partner with the parent in providing an optimal
environment tor the infant's yrowth. Sensitivity to parents' needs is also
Hnportant  for the caregiver. Une teen mother i1, 4 day cdre center
yrowled "shut up you" to her five week olg infant as she woke the Laby
Ry unpraclised hanating as she changed the infant's diaper, The baty
had whimpered. A careyiver moved gently to the Chanyging table, and
redssured  the mother with a warnn hand on her shoulder. "She is not
trying to dnnoy you. 5She just teels 4 little startled at beiny suddenly
dwdistiied  because you need to chanye her before going home." A system
ot reciprocdl sensitivities of caregivers and supervisors and pdarents can
further a warm daccepting, positive clinate for iﬁfant cdre.

A cCareyiver needs 4 sense of humor. A toddler is likely to be long
on will any short on skills and style, Upscts and spills and tuy strings
tangled garound chair legs‘:can fray tempers. A bit of humor at the trials
ana - tribulations  of  tudalerhood  struggling to meet new  developmental
uctiands Irom the grown-up world and from autonomous strivings within
Cann help o careyiver clean up Or rescue a baby or tulerate some toddler
arthiculties with dess wedr and tedr on both persons.,

The caregiver who wishes to respect the rights of each mfant will
need to beconmie attuned to the wifferent eating and sleeping anyg moving
ternpos and styles of each child in care. Some cat mighty slowly. Some
sleep much less than others.  Some cannot be rushed. Others retain a
sunny temperament even if a4 caregiver hurries things alony a bit, Pacing
detivities and expectations to each indiviaual baby can help reduce tears

ana tantrums. bduch caring and attention to the quality of the relationshi.



between the adult ‘ang baby will go far toward building the basic trusting
relationship  ana  reciprocal responsiveness to each other's needs that
chdracterizes optimal caregiver infant transactions (Bromwich et al., 1478).

Caregivers neeu a Little Yshow-biz" in their souls. Shithering on
floors with toddlers and waving and billowing a gyreat yreen bed sheet as
tf you dre both fishes swimmung in an ocean reuuires a certain lack of
self-consciousness and ability to play and be c:r(udtiVe‘ with a very small
chila that may not come easily for some adults. Adults who are self-
cunscious  dbout what a co-careyiver will think if ths kinu‘ of Creative,
imaginative play yoes on may be helped it they remember that the primary
purpose of the jou 1s to help babies flourish - and not to keep ourselves
sdafely seddate 1n the eyes of others. Babies love an adult who is willing to
enter mto o game of peek-a-boo, to play "this little piggy goes to market,"
to wance about while whirling soap bubbles in the air for toddlers to run
after with squeals of rapwire. A caregiver who tries stretching imayina-
tive powers will find that these may grow with use. |

Une nteresting way tor careyivers to feel more comfortable avout
Hoor yanies anu creative games with babies is to do some internal personal
history  scarching. dnside cach of us are old record players. Some
records play positive praises ana comforting comnients from our past. Some
Of our records carry wartung, shaming prohibitions about being a sitly
Chidu, o naughty child, a bad Daby . i\f‘caregiver needs to leave on thé
nurturant positive record players that can support and encouragye safe
explorations anu expressions of curivsity and adelight, She or he may have
to wourk hard tu turn off punitive and disapproving records playing from

the past.  Such hard work will pay oft as the caregiver becumes a person



who is freer to enjoy babies with their “nﬁssmess" ana with their detight-
ful whimsies.

Enjoying babies uous not mean that we may not often have to set firm
ana fdir lumts.  Levelopmental tasks and advances must indeed be en-
Couraged, even when toudlers fing them difficult to achieve. but accep-
tance ot the less orderly aspects ot vabyhooa (as when banana is seen
Carefully danu thoroughly smearea on Timmy's face and hair as a careyiver
turns trom tending to another tot) can come easier if we turn oft old
record players full of ola angers expressed perhaps towards us in our own
early years tor having "maue a mess."

A cdregiver needs to be a great talker. Babies may come silent mto
yroup Carv.  bSome families may not know how important i1t is to nourish
the early coos and baobles anu words of infants and toddlers. Some tod-
diers have much to express and only jargon strings with which to communi-
cale very edrnestly. A caregiver who boosts language 1s giving the price-
fess Gift ot o gyreat power to bawvles. The puwer to communicate needs,
wishies, wbservaliviig, dnd conclusions about events can mcredsela tod~
uler's assurance of s or her capability to articulate and stand . up  for
thuse niceds. A yradudte student mother was cating breaktast with her
toudler ang mentioned having a lot of work to do in the college library.,
The 23 year olu looked up solemnly:  "But mMommy, if YOU g0 away and
Daddy 15 dat work, then | will be left all alune at home," she exclaimed.
Mother redssured bDednna that she would first take bLeanna to her play
yroup before youing oft to the library. Not many twos have been so well
nourished n their languaye development to be able to express a tear or
reason quite so  syllogistically ! Larvgivers can be receptive to early

talking eftorts.  They can model language wherever ana whenever they



mteract with o todaler. Liaper changing time, fecding time, preparatioh
for nap time, and guing-for-a-walk time are ail goou-opportumties to listen
to Labies anu talk ana explain to babies. Telling stories to babies and
looking at picture books togyether can create a confirmed (and still diapered)
LOOK jover.,

Aside from warm persondl qualities the infant caregiver neeas one
quality which provides o constant intellectual challenge. . .the quality to
dance the ugevelopnental ladaer. As a caregiver nurtures the learning
career and the growth of loving kindness in her babies inevitably some-
tiunes adult actions will be not quite appropriate. Sometimes bables will
Heed us to slow wown, or phrase our requests in a simpler way, or show
d bdLy quite concretely "how to"  or provide o distraction more attractive
than the uangerous situation toward which she is headed, or set out a toy
thal s not as complicatea as the frustrating one being hurled away. In
dll thuese cases careyiving challenges us inteliectually . Can we nieet more
aCcurately  the developmental match between our godls tor the mfant and
the dbilities anu understandings the infant alreaay has?  |f we are tov far
dghieaud ol the baby on the yevelopmental ladder can we findg ways to dance
down, o ddhe the tdsh wasier?  Is the baby bored?  Can we dance up
yuevaluptientally so thdat new tasks or activities dre a bit more challenying,
d Lt ure novel, a bit aitferent from games baby already knows well how
tu play, tasks he or she has already accomiplisheu?

In order to dance the developmental lagder with more ease and more
decuracy It s very helptul to understand the tasks and games of each
staye ot infantile c:cvc!upn’:ent and the developmentdal neeus of babies in our

Cdre,




The Needs of Infants

The most unportant psycholoyical need of the baby after neeus for
physical éare anu comfort are secured is the need to mean something good
to the special auults who provide the care. Pusitive bonding and attach-
ment tw loving anu belovedy caregiver(s) provide the baby with the emo-
tional security and energy to develop well. The baby scems to be learning
"This person belongs to me for m;/ gooa, my pleasure, my security. | feel
Ldfed for, cdred about. | am delighted to Le." An infant caregiver meets
these neeus Lest by providing many loving opportunities for interactions
with o Laby. Bouy contact pronotes this secure teeling.  bBabies need
doniinton over a loved one's body.  Physicdl, tangible feelinys of well-
being ftlow trom beiny nuzzled on o shoulder, carried on a hip, snuyyled
Ol g lap, or given a gentle back rub. Body contacts also permits the
Laby tu salisiy sensuous needs for warmth and touching, even licking and
stitting.  Thus 1t is important in yroup care for the baby's well~being
that caregyivers holu vottle~fed babies for feedings.,

Lye=contdct anu plam olu~fashioned attention and adiniration provide
prychiological vitamins for babies. bables are sensitive to the yuality ot
adult attention.  Pertunctory niinistrations cannot satisfy the vaby's neeus
tor mutudlly  satisfying It1tt;rdctl()f1$. The careygiver and baby over time
heed o dearn to satisfy cach other's needs so that each takes inCredsing
dnd ore smwoothly  tunctioning satisfactions frorm the relationship, If the
Laby KiCks tou vigurously while his socks are being put on the aault may
feel annoyeu.  In turn, it the Caregiver starts to put one arm into o
sturt, without noticing that the Lat'y has extended the other arm in order

to ve helptul gs dressing starts, the baby may feel unappreciated.  Learn-



Ny to read each other's siynals  promotes harmonious interchanges
(Ainsworth and bell, 1972; Beckwith, 1971),

Mutually salisfying attachments between baby anu the special people
Who Care for her or hun do more than lay the groundwork fur fiiture
posttive  emotional development.  Positive attachment permits the baby tou
devote hite enerygies to explorations, discoveries, and learnings. Matas,
Arend & Sroute (1978) foundu that securely attached babies were active in
seehing physical contact or interaction with their parent on reunion after
sepdarativn.  Thus contdct with, the loved Careyiver was effective in ter-
Mingting  wistress gny promoting 4 return to being absorbed in play. In
thewr resedrch, bdbies assessed for dattachment at 18 months were brougyht
9t two yedrs inty a playroom with toys that required some problem solving.,
Thuse tuuaulers independently judged earlier to be more securely attachedg
were  found da! two to Le more enthusiastic, persistent, and cooperative
than antants rated earlier as insccurely ottached. Thus, secure attachment
prouwotes auantive explorstions,  The toduler Is better organizeu tor solv-
Ny problems and for using the adult as g secure base from which to Yo
dnd explure auout, Secureiy attached babies called on the parent for help
when o problen seatied quite uifticult. Insecurely attached babies were
fess dikely to try hard to solve the probiems.,  They were more likely to
fdve lantrums when tasks were difficult, and less likely to use a parent as
4 osedrce of hedp. Loving responsiveness to g youny baby's signals pro-
motes not only good emotional health, but aiso promotes more competent
behaviors in toul-using and proulem solving tasks,

babies need  tloor treedom. A safe, warm sturdy surface permits
thuse stretchings of lmbs ang hitening up of the body that babies from a

halt  yedar ola onward will practice bravely dand with serigus concentration



over anu over. Toys on the floor guite near to baby will lure the earliest
attempts to corrdl and capture them, just as crib mobiles will entice swiping
oNd striking ang grasping at toys,

Babies need digestivle learming experiences., To enhance the sensori-
motor development of babies, tutors anu materials for selt-learning neey to
DU provided o judicious goses, Fiaget (1929) has provided us with yreat
nsights avout the evolving unuerstandings of babies with regard to the
periianence of .ub;t:cts, the ins anu outs, and ups and downs of space, the
Cuvramation ot incuming information by different senses, and the separa-
tion ot actions which arc means from those which are guals. Helping the
baby ledarn to increase the repertoire of actions, the understandings of
how toys work, how people respond, what the rules of the world are like
requires patient and persistent attempts at "matchmaking® well on the part
ot the careyiver (Hony, 1979}, In one infant care room, 4 Y month old
Daby  wds presented with g complicated busy-board toy. Many items were
present on the yaily colored board.  Some required a baby to push or tu
pull, or to usc a special proceaure, Suctl as unhooking a latch, to make
solmetiung  happen.  dSuch  causal  understandings were  far peyona this
Laby's devel. Cranky, she swept the bewildering board oft the high chair
tray where 4t hau been placed. "what's the matter with you tuday, Don't
you like any of the toys? bLon't you want anything | give you?" asked the
Careyiver in d disappointed tone, Understanding Piagetian levels of infant
developments helps a4 Careyiver make appropriate choices of learning activi-
ties. PurLuptNe‘ matchmaking by the careyiver permits the bavby to ex-
plore and discover and deal with "the new" while secure n using already

scyuired Jearnmgs (Homy, 1978).
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babies need to learn social skills. Respect for the rights of others
dues not conw eastly. Sharing is very hard for a toddler. Provision of
enouyl. twys dnu ensuring that each child has a turn with a unique toy
(such ds a new wagon) can help a child beyin to cope with adult demands
for sharing, Ledrning to become a caring, helpful anu friendly human is a
lonyg process.  Babies need living giving moaels su they can gdather the
Iner resources anu know-how required gradually to become givers them-
selves.  Wwhen babies are so raiseua, they often show surprisingly empathetic
and thuughtiul responses, such as covering resting Mommy, who mdy have
d Lad nedaache, with toeir very own precious blanket, Ur it a careyiver
Stubs her toe and cries "Uuch' a toddler may offer her own beloved teady
Ledr ds 4 consolation (Pines, 1474),

Spdace 15 g puzzlement for babies. Ur. Jerome Bruner has made a
beautitul,  slow-motion tidm of a Y month old earnestly reaching for a cup
half-tilled with milk.  The mfant reyisters bewildered surprise as her own
hdanug yrauudglly brings the cup not directly to the place where her npouth
i, LuLb out ot sight beyond her gar!

Learning  to creep garouna obstacles rather than butt one's body
duainst jurmiture barriers takes many tries.  kven an oluer toddler, who
has just seen ais ball roll under o table, 1s likely to chase after the ball,
retrivve 1t by ducking under the table, and then, forgetting that space

above his head Is boundea by the tab.e surface, the toddler may stand up

sudddenly dand bump his head hard.,

Ledarimig spdtial relationships throughout the mfancy period requires a
lot ot help from adults adept at dancing the developmental ladder., Lettie
My e reddy to nest just two ordange juice cans., Judna may be ready to

nest o whole set of Kitty-in-the-Key barrels. One child struggles to put a



ring ‘'over ‘the pole of the ring-toss set. Over and over the hard-at-work
infant approaches the pole with the ring, only to fina that the ring slides
to the tloor when not positivned with the hole directly over the pole.
Anotaer child is reaqy to experiment with stacking rings of difterent
ahanieters on the pule N correct sequence.  Some toys that reyuire spatial
unuerstandings  vut also reyuire adult sensitivity to the chila's present
level of competence are puzzle shapes anu boards, large wooden beads,
uuliping  and  piling  equipment, and stack ang  nest toys. Playyround
darranguiients  that permit a baby to pull up to standing, gou around a
detour,  cimb up, slhige aown, push equipment about, creep through or
shither  unuer will tacilitate the development of spatial understandings.

Some tuys can give a special boust to infant causality learninys. A
toy telephone that chimes when Luttons are pressed just so, a wind-up toy
that pups open, a pull toy on a string -=- these can help ¢ baby learn how
to mahe things work,  Plday with water, sand, or clay ana finger paint and
dgactions allows g baby to find out how to proauce iantastic effects such as
SWiris, Hu!lu‘pfﬂltﬁ, waler bLubbles, Qluw drips, anu even sandpies that
heep their shape,

ihe baby whose caregiver is g judicious arranger of sdfe dnd some-
what challenging experiences will Lbe able to airect her or his own dis~
coveries and dedarnimygs. A percepuve adult can stretch attention spans,
ehcourdye persistdnce, and rejoice in infant learning anu living efforts,
Fortunately, there are available many resources to support < caregivers
wishing to proviue wisely tor the growth of infants (Badyer ¢ Eaufax,
1971; Homg, 1979; Homg & Lally, 1975, 147y, Jones, 1976; Keister, 1975;

Lally & Gordon, 1477; Lally, Honig & Caldwell, 1973; Mciarmid, Peterson



& Sutherlana, 1975; Segal & Adcock, 1976; White, 1975; and Willis &
Ricciuty, 19755,

A baby whose learning is precious to the careuiver will be more likely
to feel significant in the world and fina meaningful and worthwhile the
eftorts required yradudliy to make sense of the world of objects and people
inwhich she or he is yrowing and to master those skills required for

hving confidently 1in the world.

*
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